
Fall 2020 Curriculum
2008 Boys
Youth Development Phase
Will Dodds



Table of Contents

● Introduction of Context
● Season Overview
● Layering of Topics

○ Playing out from the back
○ Team Pressing

● Educational Plan, Pillar A
● Educational Plan, Pillar B
● Sample Sessions
● Assessment Template for Practice Matches

Introduction of Context

Context is important in curriculum writing because it dictates how you write your curriculum. In sports, contextual factors include the age of players,
their ability, the frequency of training sessions, the provided space and available resources, and more.

In this case, we had to prepare a 10-week educational plan for a group of 13-year-old boys who would practice twice a week outdoors during the
months of August, September, and October in Pittsburgh, PA. Most of the players had been playing in our club and had been introduced to the
club’s curriculum, but obviously due to their young age had only a very basic understanding of our six curriculum pillars:

1. Team defending
2. Playing out from the back
3. Ball circulation
4. Pressing
5. Chance creation
6. Transition

Our objective was to create an educational plan based on these pillars that would help our players grow and improve their abilities to succeed
independently in the game.



Season Overview

This section shows an overview of the season plan. First, below are some of the important factors to consider when conceptualizing the big picture
of your plan.

Blocked vs. interleaved learning: Research shows that neither block nor interleaved learning are exclusively effective, and that each can be
utilized strategically to yield the best learning results. Block learning involves practicing one, isolated skill repetitively–for example, practicing a C
scale on the piano over and over until it is perfect, or practicing team defending only for a 4-week period. Interleaved learning is randomized
learning. In this method, you change the skill or topic every session.

Block learning can be helpful when learning a new topic. New concepts or skills can be difficult to grasp, so the repetitive component of block
learning “slows the introduction” and provides the teacher and student both extended time and multiple opportunities to present and conceive the
topic. But, block learning is limiting. When overused, it can prevent a student from developing a variety of skills within holistic, contextualized
settings.

Interleaved learning covers more material, but can be chaotic. When overused, it can prevent a student from experiencing the repetition that any
human needs in order to develop a skill.

The solution is to combine block and interleaved learning and use them each effectively. Our first decision was to pick (3) curriculum pillars.
Covering only one would be too limiting. Covering all six would be chaotic and overwhelming. We selected A) Playing out from the back, B)
Pressing, and C) Chance creation.

Next, we created an order of lessons that utilized block learning at the beginning of a pillar in order to increase the likelihood that our players would
grasp new concepts before transitioning to a pattern of interleaved learning that rotated through educational pillars in order to give our players the
chance to continue reviewing and strengthening their abilities within each topic. You can see that we ordered the coverage of curriculum pillars from
start to finish like this: A A B B A A B B A B A B C A B C.

General → Specific: In the beginning of an instructional module, we want to introduce our players to a variety of concepts and skills. It is difficult for
the average person to develop proficiency in something instantly. Instead, the forgetting hypothesis suggests that the more we learn, forget, and
relearn, the better we remember something. So, by incorporating a variety of concepts and skills at the beginning of a module we are setting up our
players with more opportunities to review and relearn them. It is okay if early sessions do not yield widespread, deep understanding or proficiency
by players in your team because the primary objective at this point is simply introduction. Later sessions will aim to help players develop these
specific, individual pieces of skill and understanding.

Tactical before technical: Historically in sports education, technical development is seen as a precursor to tactical development. This could be true
on an individual level, but in a team setting, it is important to prioritize tactical education, which involves things like team shape and decision making,



in order to create situations in training sessions that are realistic and gamelike before teaching players how to execute their decisions technically in
these situations. Otherwise, players may be learning technical skills in ways that aren’t applicable to the game.

Low to high intensity macrocycles: Another common malpractice is “Hell Week:” Overloading the beginning of instructional modules with intensity
and workloads due to the idea that “baptism by fire” will “snap players into shape.” In fact, however, the shock and overuse of this method increases
the likelihood of injuries and decreased levels of player performance. We can still have high standards, but instead, it is better if we work towards
them gradually. This will also ensure that our teams peak at the end of a season and end on a high.

Therefore, you can see in the season overview below how session plans call for larger groups of players and playing areas in the beginning before
shifting to smaller groups and playing areas. More players in larger playing areas can mean less individual actions and more time to make
decisions, which is low intensity, whereas smaller groups and smaller areas can result in more individual actions and less time to make decisions,
which is high intensity. Session formats can be a tool that you use to manage the intensity of your sessions. Whole-part-whole will generally mean
more time spent playing bigger games with more space, whereas small-sided games in smaller spaces can be used to increase intensity and
provide more repetitions of a desired skill or concept.

(Note: There are other recommended approaches for periodizing a training plan that involve planning mesocycles and microcycles within your
macrocycle that make plans to cycle more frequently through low, medium, and high intensities in order to account for other things, such as
recovery times after games or intense sessions, but these considerations are more for a team that is active 6-7 days each week. The amount of
periodization detail here is appropriate for our youth team.)

Formative Assessment: Formative assessment refers to a series of ongoing checks by the teacher to see how his/her students are doing. Through
formative assessment, the teacher identifies misconceptions, struggles, and learning gaps, as well as ideas of how to address these issues. Of
course, the coach formatively assesses the players every training session and every game, but we thought that it also made sense to incorporate
practice matches at the midway point of the season in order to evaluate how we did during the first half of it, as well as inform our plans going
forward.

Summative Assessment: A summative assessment is an evaluation that is administered at the end of an instructional unit. We finished the season
with another week of practice matches for our summative assessment.

Week .
Session

Curriculum
Pillar Session Topic Tactical vs.

Technical
Unit Focus
(# of players)

Intensity Format

1.1 A Build-up Intro to the playing out from the back

90% tac
10% tech

Entire team (11) ⬇
Low

-Whole
-Part
-Whole

1.2 A Build-up Intro to the playing out from the back Entire team (11)

2.1 B Pressing Intro to team defending and pressing Entire team (11)



⬇2.2 B Pressing Intro to team defending and pressing Entire team (11)

3.1 A Build-up Building through the zone of creation

75% tac
25% tech

GK, Def, Mid (6-7) ⬇
Medium

⬇

Progressive:
Warm-up →
SSG’s → Big
Game

3.2 A Build-up Building through the zone of creation GK, Def, Mid (6-7)

4.1 B Pressing Pressing from the front F, Mid (6-7)

4.2 B Pressing Pressing from the front F, Mid (6-7)

5.1 Practice matches
Summative assessment

Entire Team (11)
Low

5.2 Practice matches Entire Team (11)

6.1 A Build-up Accelerating the play

50% tac
50% tech

Def, Mid (6-7) ⬇

Medium

⬇

Progressive:
Warm-up →
SSG’s → Big
Game

6.2 B Pressing Creating and executing pressure
pockets F, Mid (5-6)

7.1 A Build-up Playing into the forward line Central players of
Def, Mid, F (5-6)

7.2 B Pressing Recovering and reorganizing if the
press is broken Def, Mid (2-6)

8.1 C Chance
creation Penetrating & finishing

25% tac
75% tech

F, Mid (2-6) ⬇

High

⬇

All SSG
(small-sided
games)

8.2 A Build-up Dribbling-to-pass Def, Mid (2-6)

9.1 B Pressing Defending 1v1, 2v1, and 1v2 F, Mid (1-6)

9.2 C Chance
creation Penetrating & finishing F, Mid (1-6)

10.1 Practice matches
Summative assessment

Entire Team (11)
Low

10.2 Practice matches Entire Team (11)



Layering of Topics

This section shows how to strategically layer topics into your instruction. First, below are the important terms to consider.

Topic Groups: There are dozens, maybe hundreds of things that you could teach for each of our six curriculum pillars. Teaching them all at once is
overwhelming and impossible. It is important to think about how you could frame, or arrange, these topics into smaller “packages” in order to
present them to your players bit-by-bit in a way that will be manageable for you and comprehensible for them. Therefore, I came up with topic
groups. Within each group are more specific skills and concepts. (We will get to those later.)

For playing out of the back, they are:

1. Principles of attack
2. Priorities of attack
3. Team formation and system
4. Game intelligence
5. Positioning and movement off-the-ball
6. Passing concepts
7. Receiving details
8. Passing details
9. Dribbling details

For team pressing, they are:

1. Principles of defense
2. Priorities of defense
3. Team formation and system
4. Pressing concepts
5. Psychosocial excellence
6. Pressing details
7. Defending details

Wholistic Environments: You want to make sure that you provide your players with wholistic training environments–in other words, activities and
games that are gamelike and provide players with opportunities for tactical, technical, physical, and psychosocial development–NOT activities and
games that address isolated topics in unrealistic environments. So, for playing out of the back, it is important that each of the (8) topic groups that I
identified above are present in each session. For each of the sessions (columns) in the chart below, if the row of a topic group has color in the
session’s column, it means that the topic group is “present” in the session. As you can see, all topic groups are always present.



Affective Filter: The “affective filter” is a metaphor associated with linguist Stephen Krashen’s Monitor Model of second language learning that
describes how attitudes of a learner impact his/her ability to succeed. The affective filter has commonly been described as an imaginary wall that
rises in the mind and prevents input, thus blocking cognition. On the other hand, when the affective filter is lowered, the feeling of safety is high and
development occurs. Current neuroscience research supports the theory that stress affects thinking and learning.

In sports education, too, it is extremely important that we do not overwhelm our players. A wholistic environment is good, but directly addressing all
eight topic groups and providing players with too much, disjointed information will negatively impact their confidence levels and desire to learn.

Therefore, the color strips below show how to incorporate all eight topic groups in each session effectively. The reality is that a variety of concepts
and skills will be present in every session, but the coach will have to choose which topics to directly, explicitly address with his/her players.

In the chart below, when a topic group is written, it is meant to be the main focal point of the session. In other words, the learning objectives within
this group are those that the coach will directly, verbally teach and preach throughout the session.

Next, the shade of each topic group’s color indicates the level of emphasis that it receives in each session. The darker the shade is, the more
directly and explicitly the coach addresses the topic. The lighter shades mean that the topic will be “present” in the session from a design
perspective, but that the coach may only make mention of something related to the topic once or twice, or maybe not at all.

For example, with passing details (red), passing will be part of sessions A1 and A2, but the coach might not mention passing technique more than
once because the main objectives of these sessions involve learning about and making decisions based on the principles and priorities of attack.
But, later in the season, during sessions A5 and A6, coaching the specific details of passing is the main focus, and hopefully, by this point, although
the principles and priorities of the game will be present in the session, they don’t need to be mentioned specifically more than once or twice.

Blocked vs. Interleaved Learning: You can see how this topic is again present in this part of the planning. Every time that a topic group becomes
the main focus of a session, it happens twice, back-to-back. This design feature aligns with the idea that block learning enhances student
understanding at the beginning of a new topic. But, by making every topic group a part of every session, we provide students with opportunities to
learn, forget, review, and relearn better.



A: Playing out of the Back

A1 A2 A3 A4 A5 A6 A7

Intro to playing
out from the

back

Intro to playing
out from the

back

Building
through zone
of creation

Building
through zone
of creation

Accelerating
the play

Playing into
the forward

line

Dribble - to -
pass

Worldwide
principles of
attack

Worldwide
principles of
attack

Priorities of the
game

Priorities of the
game

Formation Formation and
system

System

Game
intelligence

Game
intelligence

Positioning and
movement
off-the-ball

Positioning and
movement
off-the-ball

Passing
concepts

Passing
concepts

Receiving
details

Receiving
details

Passing details Passing details

Dribbling details Dribbling details



B: Team Pressing

B1 B2 B3 B4 B5 B6 B7

Intro to team
defending &
pressing

Intro to team
defending &
pressing

Team pressing
from the front

Team pressing
from the front

Creating and
executing
pressure
pockets

Recovering
and

reorganizing

Defending 1v1,
2v1, and 1v2

Principles of
defense

Principles of
defense

Priorities of the
defense

Priorities of the
defense

Formation Formation System System

Pressing
concepts

Pressing
concepts

Psychosocial
excellence

Psychosocial
excellence

Pressing details Pressing details

Defending
details

Defending
details



Educational Plan, Pillar A (Playing out from the back)

Formative assessment: You can see how the first objective of each session often involves reinforcing, reteaching, or checking for retention of prior
knowledge. These moments help strengthen your players’ learning and make sure that you all can “count from 1-10 before learning 11-20.”

Teaching Points: These are the concepts that you must know well in order to teach them well. Teachers must be experts in their content areas.
Also, it’s important to note that this list is not exhaustive. You could probably add more specific skills and concepts. My list is a basic outline of the
things that I felt were relevant to my team. As you go through the season, you might realize what to add or subtract based on your specific scenario.

Session
# Topic Learning Objectives Teaching Points

1 Intro to playing
out of the back

Explain and show players…
● The principles of play in attack
● The objectives/priorities of the game
● Our team formation

…so that they can create realistic, gamelike scenarios in
training sessions throughout the season.

–Principles of play in attack:
● Penetration
● Dispersal (width, depth, height)
● Movement
● Support
● Improvisation

–Priorities of the game:
● Score a goal
● Assist a goal
● Assist an assist
● Advance the ball / break opposition lines
● Keep the ball

–Team formation and system:
● Positional relationships
● Individual responsibilities

2 Intro to playing
out of the back

–Reinforce / reteach the principles, priorities, and
positions within our team formation.
–Introduce our system of play

3
Building through
the zone of
creation

–Check for retention of principles and priorities.
–Continue emphasizing our system of play
–Introduce…

● Skills and concepts that will enhance game
intelligence.

● Details related to positioning and movement
● Basic passing concepts

–Game Intelligence:
● Scanning
● The “superiorities”
● The “free man”

–Positioning and Movement:
● Blindside positioning
● Sliding



● Dismarking
● Opposite movements
● Rotations

–Passing concepts:
● First, second, third line passes
● Combinations / patterns of play

4
Building through
the zone of
creation

–Check for retention of principles and priorities.
–Reinforce / reteach…

● Game intelligence.
● Positioning and movement
● Passing concepts

5 Accelerating the
play

–Check for retention of…
● Principles and priorities
● Game intelligence
● Positioning and movement
● Passing concepts

–Introduce some…
● Passing details
● Receiving details
● Dribbling details

–Passing details:
● Different ways to pass
● Communicating through a pass
● Pass quality
● Passing range

–Receiving details:
● “Orientado”
● On the ground, in the air
● Under pressure from various angles
● The qualities of a first touch

–Dribbling details:
● Different ways to manipulate and move with the

ball
● Changes of speed and direction
● Body feints

6 Playing into the
forward line

–Check for retention:
● Principles and priorities
● Game intelligence
● Positioning and movement
● Passing concepts

–Emphasize passing and receiving details

–Passing details:
● Different ways to pass
● Communicating through a pass
● Pass quality
● Passing range

–Receiving details:
● “Orientado”
● On the ground, in the air
● Under pressure from various angles
● The qualities of a first touch

7 Dribble-to-pass
–Check for retention:

● Principles and priorities
–Dribbling details:



● Game intelligence
● Positioning and movement
● Passing concepts

–Emphasize passing and receiving details

● Different ways to manipulate and move with the
ball

● Changes of speed and direction
● Body feints



Educational Plan, Pillar B (Team Pressing)

Session
# Topic Learning Objectives Teaching Points

1
Intro to team
defending &
pressing

Explain and show players…

● The principles of play in defense
● The objectives/priorities of defense
● Our team formation

…so that they can begin to create realistic, gamelike
scenarios in training sessions throughout the season.

–Principles of play in defense:
● Pressure
● Compactness
● Delay & recover
● Cover & balance
● Control & restraint

–Priorities of the game:
● Prevent a goal
● Prevent the assist of a goal
● Prevent the assist of an assist
● Prevent the opposition from achieving their

objectives and/or advancing the ball
● Recover the ball

–Team formation (positions only)

2
Intro to team
defending &
pressing

Reinforce / reteach the principles, priorities, and
positions within our team formation.

3 Pressing from
the front

–Check for retention of principles and priorities.
–Introduce…

● Our system of play
● Pressing concepts

–Team formation and system:
● Positional relationships
● Individual responsibilities

–Pressing concepts
● First, second, and third defenders
● Defending in between lines
● Tracking / shadowing
● Fronting / screening
● Setting traps
● Pressing cues
● Access

–Psychosocial excellence:
● Scanning to collect information and increase

awareness
● Discipline

4 Pressing from
the front

–Check for retention of principles, priorities, and
understanding of positions within formation.
–Reinforce / reteach…

● The positional relationships within our team
system (what “brings the formation to life”)

● Pressing concepts
–Begin introducing some qualities of psychosocial
excellence



● Anticipation
● Communication & teamwork
● Decision making
● Tenacity
● Determination & perseverance

5

Creating and
executing
pressure
pockets

–Check for retention of…
● Principles and priorities
● Formation and system
● Pressing concepts

–Introduce and emphasize more qualities of
psychosocial excellence.
–Introduce pressing details

–Pressing details:
● Footwork & body movement
● Timing
● Acceleration
● Angle of approach
● Body positioning
● Intercepting

6 Recovering and
reorganizing

–Check for retention:
● Principles and priorities
● Formation and system
● Pressing concepts
● Psychosocial excellence

–Introduce defending details

–Defending details:
● Delaying
● Jockeying
● Retreating
● Blocking
● Tackling

7 Defending 1v1,
2v1 and 1v2

–Check for retention:
● Principles and priorities
● Game intelligence
● Positioning and movement
● Passing concepts

–Emphasize pressing and defending details



Sample Sessions

● Building through the zone of creation: Two-player rotations & Communication
● Pressing from the front
● Recovering & reorganizing
● Defending 1v1, 2v1, and 1v2



Building through the zone of creation: Two-player rotations & communication

Page 1: Page 2:



Page 3:



Pressing From the Front

Page 1: Page 2:



Page 3 (continued from page 2): Page 4:



Recovering and reorganizing (when the press fails)

Page 1: Page 2:



Page 3:



Defending 1v1, 2v1, and 1v2

Page 1: Page 2:



Page 3:



Assessment Template for Practice Matches

Lastly, here is a template that I made to use to log individual and team evaluations during the formative and summative assessment weeks.

Team and Unit Evaluations

Playing out from the back Team Pressing

Strengths

Areas for
Improvement



Individual Evaluations

Name and #
POFTB Team Pressing

Strengths Areas for Improvement Strengths Areas for Improvement




