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1. Introduction: 

During the process of the Negotiated Project Module, various students opted to engage in 
Script Mentoring to gain more experience editing, guiding and managing a writing group focused on 
producing a three-part TV series. 

The group assigned to me, working on an unnamed Eco-City Drama, spent a lot of time 
building up their idea and premise and therefore required a lot of streamlining when it came to 
writing a synopsis and defining character. 

Unfortunately, the group dynamics of the group also began to deteriorate around week 2 of 
the module due to unforeseen circumstances, slightly restricting and greatly changing the 
development process. 
 
 

2. Group Management and Dynamics:   
 
In the middle of working upon the ‘signing off’ of the group’s synopses, I was informed that 

my group would become split between two people due to an event outside of the academic process 
of Script Mentoring. This meant that each separated group would have their own unique synopses 
for the intended deadline instead of a united synopsis for their unified three-part TV series, greatly 
changing the structure of the mentoring process. 

The differences of opinion, related to the story, that existed within the group became viable 
for each member of the group: if they wanted to present their view on the story then they could 
through their own synopses, regardless of the other member's opinions. 

This presented a very unique challenge, requiring for variations of each synopsis to be 
analysed for each group member, with only one member’s ultimately being presented to an Industry 
Professional.1 2 3  

While showing a singular version of the synopsis, written by a single member of the group, 
did make the other members feel slightly ostracised from their project, ultimately a method was 
implemented to help ease the dispersion within the group. During the session that took place on the 
12th of December, it was suggested to two of the three members that instead of attempting to 
create a three-part series with one episode missing, that they should instead focus on converting 
their story into a two-part series. This would allow for a cohesive story structure with a clear 
beginning, middle and end, and would also allow the other individual, unable to work with the other 
two due to circumstance, to be free to write any episode of their synopses and outline for the TV 
series. 

This idea was well accepted by all members of the group and the individual members, not 
only helping them but also helping to streamline the mentoring process: instead of three variations 
of story and structure, there would now only be two, allowing for efficient management of each 
group and story. 

Ultimately then, while the group dynamics did falter throughout the module, the groups 
have now ended up in a clearer position with each working on their own intentions for the story, 
whilst also circumventing the circumstances requiring the members to be kept apart. 
 

3. Feedback:  
 

Throughout the process of mentoring, the exchange of feedback between the groups and 
their mentor fluctuated. At first, during the introduction and pitching of their story premise, the 

 
1 Dominic Parry, Biscuit Tin – World and Characters, (18/11/2020) 
2 Freya Barker, SYNOPSIS DRAFT 2, (19/11/2020) 
3 Samuel Ross, Synopsis Sam, (15/11/2020) 



group’s engagement with feedback was relatively high, throughout the weeks, however, this 
engagement was hindered by stubbornness or refusal to change the story premise in any way. 

It is key to note that the primary form of Mentoring was through note taking and meetings 
through Microsoft Teams due to the restrictions of Covid-19.  

During the first week of meeting and beginning the mentoring sessions, and before the 
group splitting, each member of the group pitched what they thought their story was. Frantic notes 
were made in response to the three-story variations presented, but all in all, each premise more or 
less lined up. 4 Issues arose however when certain discrepancies within the overall premise were 
suggested to be addressed.  

To be specific, the character of ‘RUBY’ seemed radical and more villainous than the 
antagonist even though the intention for the character was for the audience to empathise with her, 
therefore questions were posed to the group: ‘Ruby fakes being sad’, ‘Ruby kills Roger, but Roger 
was saving Karen?’, ‘Ruby manipulates Stevie, to me she is more the antagonist?’. 5 In response, it 
was suggested to make Ruby’s life appear more radically constricted by the Eco-City setting to justify 
her actions.6 The group were torn: most believed that a constricting setting would be a good 
inclusion, but a lone individual blocked this idea stating it to be too ‘unrealistic’. Therefore, during 
the introductory phases of feedback, while the initial meetings flowed well, when it came to 
tweaking character and story, a stubbornness prevented the group from coming to a unified 
decision.  

This reluctance to adapt and accept new ideas continued into the synopses preparation 
phase of giving feedback. With half the group agreeing that more radical social circumstances 
needed to be affecting the characters within the script. Therefore, when it was required to ‘sign off’ 
on their synopsis, the same issues were raised over and over: ‘Issue: Ruby’s motivation to kill her 
Father – Needs to be addressed.’ 7 This changed however once the group was forced apart by 
outside circumstances, providing an opportunity to focus on each member individually, meaning 
that the members who wished to adapt their own synopses to accommodate for the feedback given 
could do so. Moreover, due to the deadline of the synopsis completion, only one member’s synopsis 
was ultimately presented, giving the specific student more freedom to adapt and change their 
synopsis, for the better.  

Therefore, at this stage of the mentoring process, feedback on the synopses was focused on 
the individual student’s more fine-tuned and edited version.8 

As of present, both groups are focused on the completion of their proposals, and an in-class 
mock presentation was given to highlight some of the easy shortcomings and strategies for attaining 
a higher quality required for a proposal.9 

Overall, the feedback process to date has varied in success due to a lack of response from 
the students themselves. The process of giving feedback, however, remained constant and 
ultimately ended up convincing each member of the group, post the group being split: with this 
serving as a wake-up call to some. Therefore, the process of giving feedback is proceeding with a 
consistently high amount of engagement from each group.   
 

4. Mock Teaching Session:  
 

For the session carried out on the 2nd of December, a mock teaching session was produced 
and dictated to the Second Year Students with the goal of providing useful insights into the proposal 
writing process.  

 
4 Joshua Free, Script Development Meeting, (11/11/20) 
5 Joshua Free, Script Development – Eco City, (15/11/20), p.2 
6 Joshua Free, Script Development – Eco City, (15/11/20), p.4 
7 Joshua Free, Script Development Synopsis, (19/11/20), p.2 
8 Joshua Free, Freya Synopsis Notes, (19/11/20) 
9 Ethan Couldrey, Joshua Free, Proposal: The Do’s and Don’ts, (02/12/2020) 



Working with another Mentor, our teaching session was entitled: ‘Proposal: The Do’s and 
Don’ts’ and focused upon the creative elements of the proposal assignment as well as the need to 
know your story inside-out. 10 With these points, there were also two key tasks created for the 
Second Years to complete during the session.  

The first of these tasks focused around knowing the core premise and tone of your intended 
story and asked: ‘…to come up with a world/story premise combining two well-known Films or TV 
series’ in order to highlight the visceral tones and stories you can convey through the pre-existing 
and well-known mediums. The class interaction with the task was very high with people suggesting: 
‘The Titanic and The Office’ and things of the like, but more vitally some groups even pitched what 
classic films or T.V series their story would emulate, giving them a clearer and more unified grasp on 
tone throughout their scriptwriting group. Therefore, while some of the suggested combinations 
may have not aligned with their own story, they highlighted the instant feel for tone combinations 
can provide and even helped some groups define their own story premise.  

The second of the tasks carried out solely focused on the proposal assignment and how a 
creative frame can make the proposal appear more appealing to producers as well as being a useful 
tool to convey story elements. To do this we provided two examples of the same proposal: one 
before a creative frame was added and one after.11The one without a creative element appeared as 
a simple word document that contained all that was needed for the assignment but appeared dull 
and generic. Therefore, once the creatively framed version was presented the document itself 
appeared more vibrant and eye-catching as well as using the frame to convey a story element from 
the T.V series: in this case, the dystopian London the series was set in. After presenting each version 
of the proposal the Second Years were asked: ‘Can you think of any way to creatively present your 
Proposal?’ Once again, the class response to this task was quite high, with many groups presenting 
each creative frame to the rest of the class with one group suggesting a ‘prisoner report’ as their 
character breakdowns, showing them to have completely grasped the idea of making a proposal 
interesting whilst also conveying the story.  

Overall, the process of producing and delivering a mock teaching session worked very well: 
the students were engaged and some even gained sufficient insights into their own TV series 
through either nailing its tonal inspirations or coming up with a creative frame. However, due to the 
restrictions of Covid-19, the session itself was greatly held back by the mentors being unable to 
attend the session in person. Therefore, the session was delivered through Blackboard, and whilst it 
still managed to function relatively smoothly, connection and audio issues plagued the session and 
made the engagement of the mentors very restricted.  

Ultimately though, despite the Covid-19 drawbacks, the session was a success, though 
hopefully through the relaxing of Covid-19 restrictions future sessions can run more efficiently.  
 

5. Key Skills:  
 
Throughout the process of mentoring the Second Year Students through their TV 

Scriptwriting, various key skills have been utilised to help ease the interactions between mentor and 
student. These skills will be evaluated to determine the overall success, and ease, of the mentoring 
process. It is also important to note that in the prior academic year these skills were also utilised 
while acting as an editor for First-Year Students during their production a thirty-page script. 
Therefore, whilst analysing how successful the application of each skill has been for the Second 
Year’s mentoring, each skill will also be analysed next to how well they compare with the prior year’s 
application during the editing process.  

The first of these skills is defined as editorial judgement. This refers to the ability of the 
mentor to be able to make succinct and meaningful decisions regarding a script, story and potential 
changes. During the mentoring process, various editorial decisions were made, some, however, were 

 
10 Ethan Couldrey, Joshua Free, Proposal: The Do’s and Don’ts, (02/12/2020) 
11 Ethan Couldrey, Joshua Free, Proposal: The Do’s and Don’ts (02/12/2020) p. 7, p.8 



disregarded by members of the scriptwriting group. This is presented through the production of the 
group’s synopses, specifically through the overall tone and structure of the synopses seeming listicle 
rather than entertaining.12 Lines such as: ‘Ruby kills Roger which is witnessed by Stevie’ and ‘Ruby 
misunderstands and murders Roger’ not only had no context for the harsh actions taken by the 
characters, but the process of one-character murdering another reads the same as other listicle 
features. Therefore, the editorial decision was made to expand upon the more drama and tension 
driven moments in the synopses to ensure they read as drama and tension filled moments. For 
example, the suggested line: ‘Ruby, fearing for her family and friends, stabs Roger with his fountain 
pen’. Furthermore, it was suggested to the group that Ruby’s family’s role in the Eco-City should be 
explored further with an emphasis on how the Eco-City isn’t as utopian as it seems with a clear 
dystopia running underneath its porcelain exterior, pushing Ruby to kill Roger. While these editorial 
decisions were accepted generally by the group, a particular member thought the underlining 
dystopia and dramatic synopses moments to be ‘unrealistic’, but perhaps due to a faltering in the 
skill of influencing and persuading, after the group were split, the member came round to the idea 
and each synopsis ended up incorporating this underlying dystopia plot element to Ruby’s character. 
This eventual unified incorporation of an editorial decision highlights an effective utilisation of the 
skill during the mentoring process.  

When comparing the use of editorial judgement for the Second Years to the past academic 
year and the First Years, it is clear that during the Second Years mentoring, editorial judgements 
were made in a more confident and influential manner. During the First Year’s editing, some 
editorial judgement was merely suggested, this created space for the writers to ignore the decision 
even if it was believed to be vital. This year during the mentoring process, while the suggested plot 
changes were ignored, the overall issues highlighted for characters like Ruby were made abundantly 
clear in their need for improvement and ultimately each member of the group acted to correct and 
adapt the character. Therefore, through experience and learning from the passive judgements made 
for the First Years, the skill of editorial judgement improved and was utilised more effectively for the 
Second Years.  

Another key skill utilised during the mentoring process, as well as the past First Year editing, 
is imaginative and creative thinking. Specifically, this refers to the ability to be able to produce 
intriguing and story-benefitting suggestions to the character, plot and structure to the development 
of the TV series. Throughout the mentoring of the Second Years, this skill was utilised in a reasonably 
effective way, with most suggestions triggering a response from the writing group and challenging 
the conception of their story. For instance, the setting of the story, at first, had little implication and 
pull on the three main character’s and therefore it was suggested to expand upon certain characters 
to account for ‘uncanny factors’ that would cause the audience to question the Utopia of the Eco-
City.13 To be specific, the characters of the ‘CEO’, the intended antagonist, and ‘Homeless Man’ were 
suggested to be turned into a story point of corporate rivalry: with the CEO ousting the Homeless 
Man from the early production stages of the Eco-City because of his greed. This would outline the 
Homeless Man’s motivations within the story to be that of revenge against the CEO and due to his 
role of guiding the main character’s through the plot, would also justify why he knows so much 
about the city itself. This would then outline the underlying greed the Eco-City was built upon as well 
as providing context for the Homeless Man who prior to the suggestion had none at all.  This 
presents an example of effective utilisation of creative and imaginative thinking as the plot thread 
created would serve the needed ‘uncanny factors’ as well as tie loose plot threads more tightly to 
the three main characters.  

To compare the utilisation of imaginative and creative thinking during the mentoring process 
of this year to that of the past editing process: some ground has been made in terms of the cohesive 
nature of suggestions but issues with applying the idea still remain. This is because, due to the 
nature of a writing group, it can be difficult to reach a unified decision on a new plot idea or change 

 
12 J. Free, Eco-City (15/11/20) 
13 J. Free Script Development Synopsis, (19/11/20), p.2 



to a script and while suggestions were generally accepted some issues remained in applying the 
suggestions to a synopsis or draft. Therefore, this could be further evidence to suggest a lack of 
ability within the skill of influencing and persuading.  

During the group issues mentioned prior, with the group ultimately splitting, a keen ability 
with the skill of decision making was required. This refers to the ability to be able to structure and 
filter the necessary and unnecessary changes required for a synopsis, proposal or draft, and push 
through the changes. Decision making was utilised to great effect during the splitting of the writing 
group due to external circumstance. This is shown by the handling of the group consisting of two 
Second Year Students because they were having to leave a singular episode of the three-part TV 
series unwritten due to a lack of a third writer. Therefore, with a consultation with the producer, or 
the lecturer, the decision was made to reduce their TV series from three episodes to two. This 
reflects an effective utilisation of decision making and a required change because having two 
episodes allows for each writer to choose to write the beginning and the end of the TV series, 
allowing for a complete story outline and structure that would’ve been missing from the planned 
three-episode outline. This decision also helped streamline the mentoring and Script Development 
process due to both groups now handling a complete story in terms of episodes: one student will 
produce an introductory episode and the other two will produce a complete two-episode series. 
Ultimately then, decision making was utilised effectively during the mentoring process and was 
essential to the stability of the TV series development after the members of the writing room were 
separated.  

In terms of how the skill of decision making has changed and adapted from the past First 
Year Student editing to the current Second Year mentoring, the process of insisting upon the 
required decision has improved. In the prior editing, certain key decisions regarding character or 
structure would have been suggested but not insisted upon, whereas now, with mentoring, required 
structural changes were insisted upon in an assertive but not forceful way due to the urgency of 
deadlines and the decision to split the writer’s room, ensuring that improvements were 
implemented.  

As mentioned prior, certain members of the writing group were more willing to compromise 
and accept new ideas than others, in this regard the skill of influencing and persuading became 
highly important. This refers to the ability to persuade others and convince them of an alternative 
perspective. Influencing and persuading was utilised effectively but to varying success. To present 
this, some examples of how influencing and persuading was utilised is shown by requested edits and 
character work; some mentioned prior. For instance, the decision to reduce one of the group’s TV 
series from three to two episodes and the need to create a capitalistic undertone to the function of 
the Eco-City to reflect the theme were both initially rejected by both writing groups. Only after It 
was dictated to the group that committing to a three-part series with only two writers would 
ultimately create a story lacking in structure, with character arcs becoming more difficult to define, 
and that a theme must come through with character within a synopsis did the group eventually 
agree to the advice. Therefore, due to succinct and structure relevant criticism and patience on the 
mentor’s side, the skill of influencing and persuading can be seen as being utilised effectively.   

Due to the unprecedented circumstances created by the Covid-19 pandemic, the skill of 
planning and organisation became vital in order to keep the process of mentoring consistent and 
unaffected by the lack of in-person contact caused by the pandemic. Because of this, the 
implementation of planning and organisation greatly improved from the past to the current Second 
Year sessions. This is shown by the consistent availability on both the mentor’s part and the student, 
with Microsoft Teams meetings occurring every four days with high attendance from most of the 
members of the writing room. In addition to this, the availability of Microsoft Teams allowed for 
impromptu meetings with individual group members if needed and these sporadic more individual 
meetings also occurred frequently. Therefore, due to the ready availability of Microsoft Teams and a 
clear structure for meetings, planning and organisation continued to be effective through the Covid-
19 pandemic.  



However, when comparing the utilisation of planning and organisation to that of the prior 
First-year Students editing sessions, the lack of in-person contacts during mentoring did limit the 
depth of each meeting: instead of being able to go through each specific note with the student, the 
only method this year was to dictate the note to them through an online meeting. This meant that 
while the utilisation of planning and organisation circumvented covid-19 the effectiveness of the 
sessions themselves may have become limited. 

Similarly, another key skill affected by the Covid-19 pandemic is communication. This refers 
to the ability to maintain a sense of clarity and consistency when presenting ideas and thoughts as 
well as ensuring the group’s communication is also efficient. While this skill was limited by the 
group’s relationships and teamwork, it was carried out as effectively as possible. This is presented by 
the fact a constant dialogue was engaged with throughout the entirety of the sessions, with emails 
and individual Teams meetings manifesting when needed and at the request of students.  However, 
due to the circumstantial separation of the writing room, the communication between students 
became purposefully obsolete, with two members refusing to communicate with one another, 
though both individuals remained in consistent contact with their mentor. In this way, despite the 
needed lack of communication between students, the rapport between mentor and student 
remained consistent and clear throughout showing that the core necessity of the required skill to be 
utilised effectively.  

Unlike planning and organisation, it could be argued that the Covid-19 pandemic helped the 
key skill of communication.  While the pandemic limited in-person communication it prioritised 
online-communication and because of this made far more efficient and accessible means of 
communication the main form for every member of the writing room.  This meant that when it came 
to consistent forms of communication there was always a method available: whether it be email or 
Microsoft Teams. Therefore, when comparing the mentoring process to the editing process of the 
past, mentoring prioritised a far more accessible means of communication allowing for more 
meetings, while the editing process was limited to in-person availability.  

As previously mentioned, the mentoring process was affected by situational factors forcing 
the group apart: a lack of willingness to compromise ideas and difficulty accepting editing 
recommendations, therefore the skill of relationships and teamwork was enacted to varying success. 
This is shown by the aforementioned issues between the members of the group, with interpersonal 
issues forcing them apart and there being limited cohesion when it came to story and character. 
However, once the groups were split and the reality of deadlines set in a cohesive effort was made 
by the group producing a two-episode series to compromise with each other’s ideas. Even more so, 
with the other group, the relationship became solely orientated on mentor and student and a 
constructive rapport was formed that enabled the student to feel comfortable producing their own 
version of the story regardless of the other group’s previous decisions. Therefore, whilst the process 
of forming constructive writing relationships and teamwork was disruptive during the first few 
sessions, by the time of the synopses deadline most of these issues had been resolved or at the very 
least were bettered. Through this improvement, the skill of forming relationships and teamwork can 
be seen as being performed effectively.  

When compared to the past editing process for the First-year Students, the skill of forming 
relationships and encouraging teamwork has improved though only due to the difficulties 
encountered. While editing the First-years most of the time, the skill of relationships and teamwork 
encountered no issues with each student feeling comfortable with both the recommendations and 
their willingness to compromise ideas. This year, however, due to the difficulties mentioned, the 
mentoring process was forced to accommodate for unforeseen circumstances and writing 
relationship difficulties, therefore improving the application and knowledge of the skill through 
circumventing these difficulties.  

As well as this, another key skill utilised during the mentoring process is flexibility. This skill 
was vital during the more challenging moments of the sessions and the process as a whole was 
conducted relatively well. To be specific, the ability to accommodate for change, was essential in the 



immediate aftereffects of the writer’s room splitting. While this period utilised and affected most of 
the key skills if it were not for the mentor’s ability to be flexible most of the skills would’ve had far 
more detrimental results. Planning and organisation, for instance, required flexibility within this time 
as the pre-established timetable became split between two groups, if it were not for the willingness 
of the mentor to spend extra time with each group to ensure each received enough mentorship, the 
students may have received less advice and guidance throughout the sessions. Therefore, the ability 
to be flexible was essential during this period of change and was conducted as efficiently as possible 
to ensure the sufficient application of other key skills.  

The final key skill utilised during the mentoring process was resilience, and much like with 
flexibility this skill helped enable other skills as well as maintain a friendly rapport between student 
and mentor. To be specific, resilience was utilised well and affected all parts of the mentoring 
process. Whether it was the patience required to put up with Covid-19 related restrictions, showing 
resilience in decision making to push through an essential change, or simply being resilient in more 
challenging interactions; groups splitting and students unwilling to compromise: resilience was 
essential. Due to this, not only were skills like decision making and relationships and teamwork 
supplemented, but the overall mentoring process became streamlined with the perseverance 
maintained honing in on straying factors of the process and ultimately correcting them. Therefore, 
the skill of resilience was utilised effectively throughout the mentoring process.  

 
 

6. Conclusion: 
 
To conclude, the script development and mentoring process have been a successful 

endeavour utilising various key skills to attempt to ensure a sufficient level of tutorage, though it 
was not without its challenges. During the past First-Year Student editing, these skills were also 
implemented but the entire process itself was unaffected by circumstantial obstacles. Whereas with 
the Second-Year Student’s mentoring, many situational factors demanded there to be various 
adaptations to the structure of the entire process, as well as the ever-looming restrictions of Covid-
19. Therefore, though these forced adaptations, the process of utilising key skills greatly improved, 
with a new structure being imposed and various relationship problems being subverted. Ultimately 
then, the process so far has been highly productive for both mentor and student and this will 
hopefully be carried through into the coming sessions and weeks.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



7. Log of Work: 
 

11/11/2020 2 Hours - Microsoft 
Teams 

5. Free, Joshua Script 
Development Meeting, 
(11/11/20) 

15/11/2020 1-2 Hours – Microsoft 
Teams 

6. Free, Joshua Script 
Development – Eco City, 
(15/11/20) 

18/11/2020 1 Hour – Microsoft Teams  Development: Synopses 
notes and feedback 

19/11/2020 2 Hours – Microsoft 
Teams  

9.Free, Joshua Freya 
Synopsis Notes, 
(19/11/20) 
 
Signing off on Synopses 

25/11/2020 1 Hours – Split Groups via 
Microsoft Teams 
 
1 -2 Hours – Split Groups 
via Microsoft Teams 
 
Meeting with Mog 

Discussion: Synopses 
reflection and 
establishing the new 
group dynamic.  
 
Synopses presentation to 
an Industry Professional.  

02/12/2020 30 Minute Presentation – 
Live audience via 
Blackboard 

10. Couldrey Ethan, Free 
Joshua, Proposal: The 
Do’s and Don’ts, 
(02/12/20) 

03/12/2020 30-1 Hour – Microsoft 
Teams (Single Group) 

Reflection: Comments on 
the prior presentation as 
well as Proposal QnA.  

07/12/2020 1 Hour – Microsoft Teams 
(Single Group) 

Discussion: Assignment 
preparation and Proposal 
QnA.  

 
 

 
 
 
 
 
 
 
 
 
 
 



8. Appendix: 
Synopses:  

 

• 1. Barker, Freya, SYNOPSIS DRAFT 2, (19/11/20)  

• 2. Parry, Dominic, Biscuit Tin – World and Character’s, (18/11/20)  

• 3. Ross, Samuel, Synopsis Sam, (15/11/20) 
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Feedback: 
 

• 4. Couldrey, Ethan, Free, Joshua, Proposal: The Do’s and Don’ts, (02/12/20) 

• 5. Free, Joshua Script Development Meeting, (11/11/20) 

• 6. Free, Joshua Script Development – Eco City, (15/11/20), p.2 

• 7. Free, Joshua, Script Development – Eco City, (15/11/20), p.4 

• 8. Free, Joshua Script Development Synopsis, (19/11/20), p.2 

• 9. Free, Joshua Freya Synopsis Notes, (19/11/20) 
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7.  8.  
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Mock Teaching Session: 

• 10. Couldrey Ethan, Free Joshua, Proposal: The Do’s and Don’ts, (02/12/20), p.4, p.6 

• 11. Couldrey Ethan, Free Joshua, Proposal: The Do’s and Don’ts, (02/12/20), p.7, p.8 

10.  
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